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English at Bridge Learning Campus 
 

Reading, Oracy and Cultural Capital are core drivers of the curriculum offer at Bridge Learning 

Campus; English lies at the heart of these three elements. As such, we have carefully devised 

an English offer which allows children to develop all elements of their language against the 

rich and varied landscape offered by children’s literature. It is vital to us that our students 

develop a deep and life-long love of books, and that they leave our school as competent 

and confident speakers and writers who understand how to use language efficiently and 

effectively.  

 

The rest of this handbook will go into more detail about each element of our English curriculum. 

However, here is an overview of the different strands and our approach. 

 

Reading 

Reading is a core strand of the campus culture and is threaded all elements of our primary 

curriculum. Our first priority is, of course, teaching children to read. This is done using the Read 

Write Inc programme (RWI) which provides a strong start to our children from their first term in 

Reception. 

 

As children learn to decode, they move on to developing their comprehension through 

guided reading sessions, which take place weekly in every EYFS and KS1 classroom.  In Key 

Stage 2, reading comprehension skills are taught through VIPERS (Vocabulary, Inference, 

Prediction, Explain, Retrieval and Summarise). We utilise Echo Reading, Paired Reading and 

Choral Reading to model prosody and fluency. 

 

In both these cases, Reading is a separately timetabled subject within our curriculum. 

 

To supplement our teaching of reading curriculum, we develop children’s reading for pleasure 

in a number of ways. Daily Read, timetabled in every classroom from Reception to Year 6, 

ensures children are read to by an adult on a daily basis. It allows them to read a book they 

might not otherwise be able to read independently and develops their stamina. At the same 

time, from Year 4 onwards, children use the Accelerated Reader programme to help them 

develop their independence and choose books that are within the appropriate level for their 

reading ability. Our library and book corners provide further titles for children to read at home, 

which is tracked using our reading diaries. 

 

Writing 

Writing is taught daily; we use quality picture books as the stimuli for our curriculum. This allows 

children to dig deeply into the different elements of our story; we understand the importance 

of drama in helping children think carefully about characters and plot. Oral rehearsal is at the 

heart of our classroom: we know that if children can read it, they can say it and if they can say 

it, they can write it! As a result, we use an approach to writing which has three distinct phases: 

reading for pleasure, reading like a writer and applying skills. 

We encourage children to use what they have read to help them with the work; we also 

encourage children to innovate and invent their own ideas. Once they have written their work, 
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using teacher models to support them, children are taught how to revise, edit and 

publish their work so that they grow resilient and learn how authors really write, and take pride 

in their finished piece of work. 

 

Grammar 

Grammar is taught weekly and has a discrete slot in the timetable. We use the National 

Curriculum for our content and supplement it with the application of grammar in our writing 

units. 

 

Handwriting 

Handwriting is taught daily. In EYFS and KS1, handwriting is aligned to the Read Write Inc 

programme, and a focus on the development of gross and fine motor skills runs through all 

elements of this foundational curriculum. In KS2, our English medium-term plans (MTPs) map out 

coverage for this discrete sessions. 

 

Handwriting pens and exercise books are distributed in a progressive way as children’s skills 

are refined.  

 

Spelling 

Spelling is taught through RWI Phonics in EYFS and Key Stage One. As children complete the 

programme in Year 2, they start RWI Spelling programme, which continues throughout Key 

Stage Two.  

RWI Spelling is taught for 15 minutes each day and follows the National Curriculum, Spelling 

Appendix 1. This ensures that RWI strategies are used from EYFS to Year 6 consistently and that 

children continue to apply their knowledge of phonics as they progress through the school. 

 

 

 

 

 

 

How much time is spent teaching English at BLC? 

 

 
EYFS KS1 KS2 

Reading • 60 mins – RWI daily 

• 30 mins – Guided 

reading 1x weekly 

• 10 mins – Daily 

Read 

• 60 mins – RWI daily 

• 30 mins – Guided 

reading 1x weekly 

• 10 mins – Daily 

Read 

• 30 mins – Reading 

daily 

• 15 mins – Daily 

Read 

• 30 mins – AR (Y4+) 

Writing • 60 mins – daily • 60 mins – daily • 60 mins - daily 

Handwriting/ 

Fine Motor 

Skills 

• Within RWI + Writing 

sessions daily 

• Continuous 

provision daily 

• Within RWI  

• 5 mins daily – start 

of writing lesson 

• 5 mins daily – start 

of writing lesson 
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Grammar • Within writing 

sessions 

• Within writing 

sessions  

• 30 mins weekly 

grammar 

• Within writing 

• 30 mins weekly 

grammar 

Spelling • Within RWI • Within RWI / RWI 

Spelling 

• 15mins RWI Spelling 

daily 
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Reading at BLC 

 

Early Reading – RWI Phonics 

 

At Bridge, we teach children to read using the Read Write Inc programme. This begins in Term 

1 of Reception – following the Strong Start formula – and continues through Key Stage 1. Our 

goal is for children to:  

 

1. Work out unfamiliar words quickly – including new vocabulary and names.  

2. Read familiar words speedily – that is, words they have been taught.  

3. Read texts - including the words they have been taught – fluently. 

 

Phonics is taught for an hour every day. Children are assessed at the end of every short term 

and grouped according to need; this may mean the mixing of some children from different 

year groups if they are at a similar level of RWI. 

 

We monitor children’s progress against the expectations set by the programme: 

 

 
YR children can: Y1 children can: Y2 children can: 

End of Term 1 • Read single letter 

Set 1 sounds 

• (first 16) 

• Read Purple 

Storybooks 

• Read Set 2 sounds 

• Read Blue 

Storybooks with 

increasing fluency 

and 

comprehension 

End of Autumn term • Read all Set 1 

single letter sounds 

• Blend sounds into 

words orally 

• Read Pink 

Storybooks 

• Read first 9 set 3 

sounds 

• Read Grey 

Storybooks 

End of Spring 1 • Blend sounds to 

read words 

• Read short Ditty 

stories 

• Read Set 1 Special 

Friends 

• Read Orange 

Storybooks 

• Read 17 Set 3 

sounds 

• Read Grey 

Storybooks with 

fluency and 

comprehension 

End of Spring term • Read Red 

Storybooks 

• Read 4 double 

consonants 

• Read Yellow 

Storybooks 

• Read all Set 3 

sounds and 

additional 

graphemes (e-e, 

ie, ue, au, kn, wh, 

ph) 

• Access RWI 

Comprehension 

and Spelling 

programmes 

End of Summer 1 • Read Green 

Storybooks 

• Read Yellow 

Storybooks 

• Access RWI 

Comprehension 

and Spelling 

programmes 

End of Summer term • Read Green or 

Purple Storybooks 

• Read first 6 Set 2 

sounds 

• Read Blue 

Storybooks 

• Access RWI 

Comprehension 

and Spelling 

programmes 
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We also monitor the children’s acquisition of sounds, using the following progress 

expectations as our guidance: 

 

Expected number of sounds 

 

 YR Y1 

End of Autumn 1 

16 sounds 

 

(first 16 Set 1 single letter 

sounds) 

47 sounds 

 

(all Set 1 and Set sounds) 

End of Autumn term 

25 sounds 

 

(all Set 1 single letter sounds) 

56 sounds 

 

(first 9 Set 3 sounds)  

End of Spring 1 

31 sounds 

 

(Set 1 Special Friends) 

64 sounds 

 

(17 Set 3 sounds) 

End of Spring term 

35 sounds 

 

(4 double consonants) 

74 sounds 

 

(20 Set 3 sounds plue e-e, ie, 

ue, au, kn, wh, ph) 

End of Summer 1 
35 sounds 74 sounds 

End of Summer term 

41 sounds 

 

(first 6 Set 2 sounds) 

74 sounds 

 

This allows for clarity of expectation and consistency in guidance. Using this also allows early 

identification of where children may fall behind, and 1:1 (or small group) Phonics Tutoring to 

be put into place.  

 

Children sit the Phonics Screening Check (PSC) in Term 6 of Year 1; we hold practice tests 

throughout the year which allows us to hone our tutoring even further. 

 

Learning walks in phonics are held weekly and are followed by practice sessions. We use the 

RWI portal as a support for these sessions; the focus is on coaching to improve practice and 

decrease variability of teaching.  
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Lesson Preparation 

 

Although we follow the lesson plans as set-out in the RWI Handbooks, it is expected that lessons 

will be prepared according to the guidelines set out below: 

 

1. Prepare the words:  

 

• Story Green Words; Speedy Green Words - use the Online resource or the printable 

word cards (search on Oxford Owl by the Storybook title);  

• Red words - new Red words for the Storybook you’re teaching, and words for review 

that children have previously met.  

• Display the words in your pocket chart.  

• Always remember: ‘Spread the Red, mix the Green!  

 

2. Print out the Story  

 

• Introduction from the online file ready to read to the children. 

• Practise reading the Story Introduction and Storybook aloud so you can read it in an 

engaging manner.  

• Underline, faintly, the words you will emphasise on your read aloud.  

 

3. Study the lesson plan 

 

• Annotate a teacher copy of the Storybook or use post-it notes with prompts. Don’t 

teach from the Handbook. 
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RWI Silent Signals 

To further support consistency across the phases, we use the RWI Silent Signals in all year groups 

and classes to ensure children learn in calm and purposeful classrooms, and ensure that time 

is maximised for learning talk. These are: 

Turn to your partner (TTYP):  

Partner work should be used consistently in all lessons.  

Hold both hands pointing forward as if they are two open gates. Close the gates as soon as 

you have finished asking the question. Show children how they should turn their heads towards 

their partners, not their whole body or chair. Practise this signal until children immediately turn 

to their partners to answer a question. Once children do this automatically, you will no longer 

need to say the words ‘turn to your partner’.  

Perfect Partner: 

Run one hand down the outside of your opposite arm, to remind children to sit up straight 

beside their partner, ready to turn and talk.  

My Turn, Your Turn (MTYT): 

Use this silent signal when you want the children to repeat something after you. Explain to the 

children that this signal is yours and not theirs! They do not need to join in. My turn: gesture 

towards yourself with one or two hands. Your turn: gesture towards the children with one or 

two open palms.  

Magnet Eyes: 

When you want to be sure the children are listening, point to your eyes with two fingers. This 

indicates that their eyes should be on yours and their bodies still.  

1, 2, 3: 

Move the children silently from carpet to table in under 15 seconds. 

• Hold up one finger: children stand.  

• Hold up two fingers: children walk and stand behind their chairs.  

• Hold up three fingers: children sit down and prepare to read or write.  

And in reverse, move the children from table to carpet in under 15 seconds.  

• Hold up one finger: children stand behind their chairs.  

• Hold up two fingers: children walk to carpet.  

• Hold up three fingers: children sit down beside their partners.  

Silent handwriting: 

Once children are sitting at their tables, hold up a pencil – real or imaginary – in a pencil grip 

with the non-writing hand flat – holding imaginary paper. This signal indicates how children 

should sit.  

• Their feet flat should be flat on the floor and bottom at the back of the chair.  

• Their body should be one fist away from the table and their shoulders down and relaxed.  

• Their left or right hand should hold the page while their left/right hand holds a pencil - 

ready in tripod grip. 
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From Decoding To Fluency – RWI Comprehension 

Children in Y2 should come to the end of their RWI journey by the end of Term 2. At this point, 

they know all the phonemes they will need to decode most words found in English, and are 

able to segment and blend all words, including multi-syllabic words. They will be mostly fluent, 

able to read at a speed of at least 90 words per minute. 

 

At this point, the learning now turns to focus more on 

Reading Comprehension, and the application of a 

variety of reading skills. These will have been practised 

through the broader offer of the English curriculum up this 

point, but the children are now ready for discrete practice 

of these skills. 

 

To support consistency of language and approach, and 

to ensure coverage of a range of genres, text types and 

comprehension questions, we use the RWI 

Comprehension programme through Terms 3-6 in Y2.  

 

This will continue to be timetabled for an hour daily.  

 

If children are reading at a speed below 90wpm, we support their fluency through the use of 

the Rapid Reading intervention programme. 

 

Developing Comprehension 

EYFS & KS1 

Guided Reading allows teachers to listen to every child read aloud once per week; students 

will practice reading skills that have been explicitly taught and modelled by the teacher.   

 

In EYFS and KS1, Guided Reading has its own separate timetabled slot.  Children will be 

grouped according to ability and books will be chosen based on their ability level, using the 

Big Cat reading scheme. This has been chosen to ensure that our children have exposure to 

as wide a range of text types as possible, thereby complementing our Read Write, Inc offer.  

 

In YR-Y2 the guided reading structure will ensure children:  

• revise appropriate sounds,  

• apply their learning from their RWI session by practising blending,  

• read out loud after direct modelling by the teacher,  

• answer questions about the text.   

 

The lesson plans have been taken from Big Cat and adapted to include the current RWI sound 

focus to ensure that it supports the daily learning.  
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During each session, the teacher will model reading aloud, having planned the focus 

area for prosody beforehand. Plans for all books are kept with the group copies of each title 

in the KS1 area.  

 

To support both the reading of the text and answering questions about it, the following must 

be on display:  

• The title of the book as well as the genre (eg fiction or non-fiction)  

• Key vocabulary  

• The focus sound (s)  

• Red words  

• Key question(s) from the plan.  

Wherever possible, children’s understanding of the text may be further supported by 

photographs or images, as per our RWI practice and expectations.   

  

Weekly Structure  

All children must have a weekly guided read with their class teacher and any child who not in 

a guided reading group (to be agreed in advance with the English Lead) must be heard 

weekly by their class teacher.  

 

Plans must be used from the Big Cat scheme and put into the guided reading folder each 

week for each group, with annotations where needed. 

 

Notes must be recorded each week for every child that reflect a child’s progress against the 

end of year EYFS or KS 1 National expectations.   

  

If a child is absent for their guided reading session, this must be recorded, and the child must 

be heard by the teacher when they return.   

  

The format for the guided read should be prepared on a flip chart prior to the lesson.  

 

Book banding is used to ensure that children are reading the correct texts, based on their RWI 

level. 
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Reading Progression 
At Bridge Learning Campus 

Bug Club 
Book Band 

Year Group 
Expectation 

Letters 
and 

Sounds 

Rapid 
Phonics 

Phonics Bug 
Set 

Rapid 
Read 

Read, 
Write Inc 

Bug Club 
Level 

Reading 
Age 

Lilac 
 

Rec T1,2   Phase 1   Rec T1,2  

Pink 
A 

Rec T3 

Phase 2 Step 1 
Phase 2 

Sets 1, 2,3, 4, 
5 

Starter 1 
Red 

Ditties 
 

Rec T3 5.0 -5.3 

Pink 
B 

Rec T4 Rec T4  

Red 
A, B 

Rec T5 

Phase 3 
Step 

1 
Step 

2 

Phase 3 
Sets 6, 7, 8, 9, 

10, 11 
Starter 2 

Green 
 

Rec T5 5.3 – 5.6 

Red 
B, C 

Rec T6 Rec T6  

Yellow 
A, B 

Y1 T1 

Phase 4 Step 2 
Phase 4 
Set 12 

Stage 1 Purple 

Y1 T1 5.5 

Yellow 
B, C 

Y1 T2 Y1 T2  

Blue 
A, B 

Y1 T3 
Phase 5 Step 3 

Phase 5 
Sets 13-27 

 
Pink Y1 T3 5.5 - 6 

Blue 
B, C 

Y1 T4 
Orange 

 

Y1 T4  

Green 
A, B 

Y1 T5 

Phase 5 Step 3  Stage 2 

Y1 T5 5.5 - 6 

Green 
B, C 

Y1 T6 Yellow Y1 T6  

Orange 
A and B 

Y2 T1 Phase 5 Step 3 Phase 6  Blue Y2 T1 6-6 . 5 

Turquoise 
A 

Y2 T2    

Stage 3 

Grey Y2 T2 6-6 . 5 

Turquoise 
B 

Y2 T3     Y2 T3  

Purple 
A, B 

Y2 T4    Stage 4  Y2 T4 7-7.5 

Gold 
A 

Y2 T5    
Stage 5  

Y2 T5 7 – 7.5 

Gold 
B 

Y2 T6    Y2 T6  

White 
A, B 

Y2+ 
 

   
Stage 6 

 

 
Y2+ 

 
7.5 - 8 

Lime 
A, B 

Y2+     Y2+ 8 -8.5 

Brown 
A 

Y3 T1, T2, T3      
Y3 T1, T2, 

T3 
8.5-9 

Brown 
B 

Y3 T4, T5, T6      
Y3 T4, T5, 

T6 
 

Grey 
A 

Y4 T1, T2, T3      
Y4 T1, T2, 

T3 
9.9.5 

Grey 
B 

Y4 T4, T5, T6      
Y4 T4, T5, 

T6 
 

Blue 
A 

Y5 T1, T2, T3      
Y5 T1, T2, 

T3 
10 

Blue 
B 

Y5 T4, T5, T6      
Y5 T4, T5, 

T6 
 

Red 
A 

Y6 T1, T2, T3      
Y6 T1, T2, 

T3 
10+ 

Red 
B 

Y6 T4, T5, T6      
Y6 T4, T5, 

T6 
 

Red + 
A, B 

Y6+ All terms 
 

     
Y6+ All 
terms 
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Developing As Readers In KS2 

 

Accelerated Reader 

Years 4, 5 and 6 use the Accelerated Reader (AR) programme from Term 1 in order to develop 

independence and engagement.  

• Every child reads their AR book four times a week for at least 30 minutes. 

• When they have finished a book, they log on to the AR website and complete a quiz on 

it. In order to move up to the next 2 points on the scale, they have to score 100%. If a child 

scores below 80%, then their teacher talks to them about what can be done to improve. 

• 100% on a quiz is celebrated and the child is given a card to display on their year group 

board. 

• Every time a child completes a quiz, their teacher records their result on their tracking 

sheet.  

• Each child STAR tests termly to ensure they are on the optimal level for them to progress. 
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Daily Read 

 

All year groups across the Campus engage in a 30 minute Daily Read, where the classroom 

teacher (or other adult) reads aloud from a chosen text. 

 

For all year groups from Year 3 upwards, texts are chosen in advance and are included on the 

English overview for 2020-2021. They should be texts pitched to a high level that the children 

may not yet be able to access independently.  

 

In EYFS and Y1-2 the Daily Read is 

seen as an opportunity to introduce 

children to a wide range of literary 

capital and text types. We currently 

use the RWI ‘Windows and Mirrors’ 

booklist to ensure that the titles are 

diverse and representative of the world in which our children live.  

 

Expectations for the session: 

• When students enter the room there should be comprehension questions, information 

about the book or author or a recap on what happened previously displayed on the 

screen. 

• Every student from Y3 upwards should have a copy of the text and a bookmark (unless 

they have specific learning needs and this has been agreed with SENCO/ SLT). 

• Students should follow the text with the bookmark. 

• Students should sit in silence. 

• Students should sit at their stations appropriately (not slouched or laying on the table). 

• Reader should circulate whilst reading to aid behaviour management. 

• If there is any new or difficult vocabulary the reader should give a synonym and continue 

reading. 

• If any student does not adhere to any of the rules they are to be sent outside of the 

classroom. 

• If there is a second adult in the room, they should aid with reading and behaviour 

management: this includes speaking to children sent outside of the room. 
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Daily Read Books 

These are chosen to give the children access to as wide a range of titles, genres and authors 

as is possible. Titles are reviewed and updated on a yearly basis. 

 

Year 3 

Magic 

Faraway 

Tree  

Enid Blyton 

Mr Majeika 

Joins The 

Circus 

Humphrey 

Carpenter 

Princess In 

Black 

Shannon 

Hale 

Anisha, 

Accidental 

Detective 

Serena 

Patel 

The Iron 

Man 

Ted 

Hughes 

Matilda 

Roald Dahl 

Firework 

Maker’s 

Daughter 

Philip 

Pullman 

The Wild 

Robot 

Peter 

Brown 

 

Year 4 

 

 

 

 

 

 

 

 

 

 

 

 

Varjak Paw 

SF Said 

Odd And The 

Frost Giants 

Neil Gaiman 

The Worst 

Witch 

Jill Murphy 

How To Train 

A Dragon 

Cressida 

Cowell 

Accidental 

Prime Minister 

Tom 

McLaughlin 

Grimwood 

Nadia 

Shireen 

 

Year 5 

 

 

 

 

 

 

 

 

 

 

 

 

Clockwork 

Phillip 

Pullman 

London Eye 

Mystery 

Siobhan 

Dowd 

Holes 

Louis Sachar 

Pax 

Sara 

Pennypacker 

Kensuke’s 

Kingdom 

Michael 

Morpurgo 

The Boy Who 

Met A Whale 

Nizrana 

Farook 

 

Year 6 

      

Who Let The 

Gods Out 

Maz Evans 

Cogheart 

Peter Bunzl 

The Boy At 

The Back Of 

The Class – 

Onjali Q Rauf 

Wonder 

RJ Palacio 

When The Sky 

Falls 

Phil Earle 

Trash 

Andy 

Mulligan 
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Reading At Home 

 

From YR onwards, children are expected to take a book home to practise their reading skills. 

A reading diary is also sent home, with the expectation that this becomes a means of 

communication around reading between home and school. 

 

Reading Diaries 

 

The reading diaries are chosen carefully, and include a 

range of prompts and additional activities that can be done 

at home, either independently or with a parent/carer/older 

sibling. Use of the reading diary should be carefully 

monitored, and adults in the classroom need to check that 

children are reading regularly. 

 

Teachers need to identify children who take books home 

and do not bring them back in. These children need to keep 

their diaries and reading books in their drawers.  

 

The expectations are: 

 

Year R - 3 

• Children expected to read at least 3 times a week at home. 

• Adults at home to write comments in diaries. 

 

Years 4-6 

• Children expected to read at least 3 times a week at home. 

• Adults at home can write in diaries but there will be a bigger focus on children writing 

about their reading, using the prompts included in the diaries. 

• Year 5 and 6 must also write questions or comments related to the reading strand being 

taught that week every time they read (this will need to be modelled at the beginning of 

the week using the class book). 

 

Library & Book Corners 

 

In EYFS, children take home books linked to the Read Write Inc scheme: 

 

• Sound Blending books are available for children who are still practising blending. 

• Once they can blend, and know their sounds, children can take home black-and-white 

copies of the Red Ditty titles (and above) are available to be read, either at the same time 

as the titles are being read in class, or afterwards for further practice. 

• Book Bags from the RWI scheme are also available, linked to the appropriate reading level. 

 

 

 

In KS1, children continue to take home books linked to their RWI level – either black-and-white 

copies, or Book Bag Books – until they know all their Set 3 sounds (from roughly Pink level and 
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above). At this point, children are helped to choose books that are linked to their book 

band from the wide selection available in the school. In this way, the children are given access 

to a suitably wide range of literature, but always linked to what we know they are able to read. 

 

In KS2, children who are free readers may choose books from their book corners or the school 

library to take home and read independently. In Y3, we continue to use book bands to ensure 

accessibility of the text; in Y4 upwards, AR tests assign children to a particular reading zone 

from which they should choose their titles. 

 

AR books are kept according to ‘zone’ in the primary library. 

 

Book Corner Expectations 

 

In keeping with our general display expectations, book 

corners should be developed that are well-organised, 

attractive and generally places where children would 

like to be! Teacher should ensure these spaces are: 

 

• Inviting and stimulating places to learn and read; 

• Use soft fabrics, cushions and plants to ‘soften’ the 

area and make it more inviting; 

• Use key questions and sentence stems to help 

children think about what they are reading; 

• Include interactive author focus displays, perhaps 

linked to the core writing book or Daily Read title, 

which enhances learning experiences and guides 

children to other titles; 

• If possible, include a focus table to create interest. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Any books in poor condition should be removed and reported to the English Lead. 
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Writing At BLC 

 

At Bridge Learning Campus, we understand that learning to write requires two elements: 

access to quality first texts and time to talk about them. For this reason, we base our English 

Teaching on the Talk For Writing model, as described by literacy specialist Pie Corbett. Talk For 

Writing is a strategy that is based on the understanding that ‘if you can read it, you can say it; 

if you can say it, you can write it.’  

 

We base all our teaching of writing on this understanding and use quality first picture books as 

the stimuli.  When discussing what will be written, our focus is very much on the reasons for 

writing, which are as follows:  

 

Writing to entertain  narrative, poetry, playscripts  

Writing to inform  reports, recounts  

Writing to persuade  debates, discussion, advertisements  

Writing to explain  Instructions, explanations  

 

A range of text types are then utilized to support each of these reasons for writing. Vocabulary 

choices can be made - and authorial voice developed – to support the reasons for writing. At 

the same time, children are asked to consider who their potential audience might be; this 

further allows them to develop language registers ranging from along the formality continuum. 

 

All practice and teacher-led work is completed in the purple English Skills books; all 

independent writing is done in the gold Author book. Writing is timetabled as an hour-long 

session daily. 

 

To ensure an appropriate balance between reading, speaking and writing, each unit is split 

into three distinct phases, each lasting approximately a week.  

 

  



 
 

18 
 

Phase 1: Book Talk  

 

During this phase, children are introduced to the context of the story. They’re encouraged to 

feel empathy for the characters, and to identify the journey taken by the character using story 

maps. There is a big emphasis on the development of appropriate vocabulary: children will 

orally rehearse this vocabulary before they are then encouraged to write it down. A range of 

speaking and listening techniques, with a focus on drama, are used to facilitate this phase. 

When the children are comfortable with the plot, character and context of the book, they 

move into Phase 2.  

 

To prepare for this phase, we plan for teaching the text using the Book Talk Preparation 

Document. 

 

 

Y3 Book Talk Preparation for ‘The Flower,’ by John Light. 

 

Using this document allows us to think carefully about what the children will need to know in 

order to read the text in the most meaningful way. Whilst the core text provides us with some 

of the vocabulary the children will need, there may be vocabulary coming from the genre, or 

the content, to which our children must be given access.  
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Phase 2: Experimenting With Language  

 

During this phase, children are encouraged to play with sentence structure and vocabulary 

choices in order to write in a way which matches the author’s style as well as the expectations 

of their year group.  Children begin to understand how much of effective writing is about 

making careful choices in order to more closely the match the purpose and audience of their 

piece of writing.  They also look more closely at the structure of the text and the choices of the 

author has made at different points of the story.  

 

Through phases 1 and 2, careful modelling and scaffolding strategies allow them to imitate 

their core text in short bursts of writing, all of which will be used during the final phase.  

 

In order to do this effectively, teachers look closely at the text and use the boxing-up technique 

to consider how authorial choice has formed a bridge between audience, purpose and text 

type. A version of the boxing-up sheet will then be used to help the children invent their own 

texts, based on the structure of whatever they have been reading. 

 

 

 
Boxing Up completed by Y3 for ‘The Flower,’ by John Light. 

 

This can be adapted as needed for the text and the year group; the focus is on breaking down 

the structure, then linking the content, features and vocabulary to each part of the text. It can 

also be used to remind children of the key audience and purpose of the text. 
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Phase 3: Being An Author  

 

During this phase, children plan and write their final long piece of writing which will be based 

upon the quality first text studied in the previous phases. They will be refer back to the 

vocabulary work done in Phase 1, and the grammatical work done in Phase 2. After careful 

planning of their writing, they will be given time to write independently. Phase 3 continues 

during the editing phase, when children will improve their writing. 

 

Improvements are made based on teacher feedback which, in writing, takes a number of 

forms. Each piece of work that is independently written at KS2 is given deep feedback, using 

the following colour code: 

 

Green for Great shows what children are doing well 

Pink for Think indicates what the child needs to address 

Children will respond to marking and do any editing/corrections in purple pen so it is clear. 

 

In addition, the Feedback Star is used to indicate secretarial 

issues that need to be improved. Displayed in each 

classroom, it has five fixed points which the students are 

taught to recognise. Children can then independently edit, 

improve or rewrite their work according to the marked 

points on the star.  

 

 

Feedback For Instruction generally follows independent writing, and 

supports the development of subject or skills-based knowledge that 

responds to needs identified through marking. This will move children’s 

learning on and support acclerated progress, since abstract ideas 

(linked to grammar, punctuation or composition) can now be applied 

directly to the children’s own work.  

 

Once the children have independently reviewed, edited and improved their work, they are 

ready to publish a portion of their writing with deserved pride since they are now successful 

authors! Publishing is not merely a vanity project however: this is in fact a crucial part of our 

approach to handwriting. Since the work of composition is complete, children’s cognitive load 

is now lessened to the extent that all their focus can go towards handwriting, allowing them to 

demonstrate their competence at a neat, joined handwriting style.  

 

Quality first teaching in writing - drafting, revising, editing and publishing  

 

At Bridge Learning Campus, our quality first teaching in writing involves planning, drafting, 

revising, editing, and publishing. Pupils are explicitly taught each of these components and 

underlying strategies. Over time, pupils should take increasing responsibility for selecting and 

using strategies. 
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The following strategies are carefully modelled and practised during units of work.  

 

Drafting:  

This is our first attempt at writing in the genre, bringing together the ideas, vocabulary, text 

features. Children use success criteria to scaffold them to achieve a high-quality piece 

including everything they need to.  

 

Revising:  

During the drafting process pupils are taught to revise their work regularly rather than leaving 

this to the end. Making changes to the content of writing in light of feedback and self-

evaluation is a really important skill for pupils to learn and develop. Pupils can be supported to 

re-read their writing to check whether it makes sense and whether their writing goals have 

been achieved. Ideas or drafts can also be shared with peers or adults for feedback.  

 

Editing:  

This about making changes to ensure the text is accurate, coherent and written for the 

intended effect and purpose . This takes time and needs breaking up as a process depending 

upon the age and stage of the pupils. At this stage, spelling and grammar assume greater 

importance and pupils will need to recognise that their work will need to be accurate if readers 

are to engage with it and extract the intended information from it.  

 

Publishing:  

Presenting the work so that others can read it. This may not be the outcome for all pieces of 

writing but when used appropriately it can provide a strong incentive for pupils to produce 

high quality writing and encourage them to carefully revise and edit. 

 

Developing Independent Writing Through Innovation and Invention 

 

We have chosen our quality first texts to ensure children experience the joys of reading prose 

created by talented authors and writers: this gives them access to standard English used in 

creative and entertain ways, and we expect children to magpie what they have learned from 

these authors and use varieties of this language in their own writing. 

 

However, it is also vital that children learn to develop their own unique authorial voice; to do 

this, we use a range of techniques which allow children to take the language and linguistic 

features from the core texts and build upon them until they become the children’s own. 
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In Phase One, this involves strategies taken from drama and speaking and listening 

initiatives. These include, but are not limited to: 

 

• Freeze-framing/fast-forward/rewind 

• Phone a friend 

• Hot seating 

• Debate 

• Decision alleys 

• Presentation 

• Breaking News/Newscaster report 

• Jigsaw technique 

 

In Phase Two, sentence experimentation allows children to play with language that has 

already been written. This has the additional benefit of supporting children in their grammatical 

understanding through application. It provides a sharp focus on the craft of writing through 

the construction of sentences for purpose, meaning and effect.  

 

It involves: 

• Clear, explicit and purposeful modelling of the writing process based on Rosenshine’s ‘I 

do, We do, You do’; 

• Narration of the thought process: which word works better here? Why? What effect do I 

want to have on the reader? Will a short sentence work better here?  

• Using the correct grammatical terms when identifying sentence elements; 

• Giving children an opportunity to play with, and investigate, the grammatical elements of 

the sentence. For example, what happens if the adverbial is at the front of the sentence? 

Do you prefer it immediately after the verb? Can it go after the object? Why/why not? 

• Bringing children back after a given time so they can share what they have found, offer 

suggestions and improvements, and orally rehearse their work. 

• Build on what they have done through recommendations from the teacher and their 

peers. 

• Allowing children to create options that do not work – and helping them see why not! 

 

What it is not: 

• Replicating the author’s work precisely; 

• Mechanical replacement or replication of the same thing. 

 

Ideally, we want children to feel empowered to take risks with their work, use their imaginations 

– create! The combination of talk, drama and language play has the benefit of being low-

stakes practice: if it doesn’t work, it can be changed! At the same time, as children say and 

play more with the language, they internalise what they are saying until it becomes part of 

their working vocabulary. At the same time, it builds the children’s confidence and desire to 

write so that, when it comes to Phase 3, even the most reluctant writer has ideas they are 

bursting to share – and they know they have the words, the phrases and the sentences  to 

write it. 
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Core Texts – Our Picture Book Approach 

 

Quality first texts have been carefully chosen across the primary phase: currently, our focus is 

on the use of picture books. This allows children to develop the language of story, as well as 

an internalized understanding of story structure and character growth. Picture books, with their 

depth and layering of meaning, as well as their clear, concise and careful choice of language, 

facilitates quality discussion around authorial choice as well as supporting complex inference 

in a way that meets our children’s needs.  

 

Where possible, enrichment activities are planned to support understanding and engagement 

with the texts.  

 

Reception Core Texts: 

 

Term 1 Term 2 

     

There’s a Dragon 

at my School 

Philip Hawthorn 

The 

Gingerbread 

Man 

The Little Red 

Hen 

Iris and Isaac 

Catherine 

Rayner 

Little Robin Red 

Vest 

Jan Fernley 

 

Term 3 Term 4 

    

Goldilocks and the 

Three Bears 

Heather Amery 

Naughty Bus 

Jan Oke 

Jack and the 

Beanstalk, 

Mara Alperin 

Surprising Sharks 

Nicola Davies 

 

Term 5 Term 6 

    

Bog Baby 

Jeanne Willis 

Enormous Turnip Errol’s Garden 

Gillian Hibbs 

Good Little Wolf 

Nadia Shireen 
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Year 1 Core Texts 

 

Term  1 Term 2 Term 3 Term 4 Term 5 Term 6 

  

 

 

 

 

Stuck 

Oliver Jeffers 

Tidy 

Emily Gravett 

Star in the Jar 

Sam Hay 

The Cave 

Rob Hodgson 

Sylvia and Bird 

Catherine 

Rayner 

Meerkat Mail 

Emily Gravett 

 

Year 2 Core Texts 

 

Term 1 Term 2 Term 3 Term 4 Term 5 Term 6 

  
  

  
The Woods 

Rob Hodgson 

The Tin Forest 

Helen Ward 

Lila and the 

Secret of Rain 

David Conway 

The Invisible 

Tom Percival 

Grandad’s 

Secret 

David Lichfield 

The 

Marvellous 

Moon Map 

Theresa 

Heapy 

 

 

Year 3 Core Texts 

 

Term 1 Term 2 Term 3 Term 4 Term 5 Term 6 

    

 

 

The Wolf, The 

Duck & The 

Mouse 

Mac Barnett 

The Flower 

John Light 

Winter’s Child 

Angela 

McAllister 

Hortense & 

The Shadow 

Natalia & 

Lauren 

O’Hara 

Mrs Noah’s 

Pockets 

Jackie Morris 

Misadventures of 

Frederick 

Ben Manley 
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Year 4 Core Texts 

 

Term 1 Term 2 Term 3 Term 4 Term 5 Term 6 

    
 

 

Last 

Nicola Davis 

Glassmaker’s 

Daughter 

Dianne 

Hofmeyr 

Leon & the 

Place Between 

Angela 

McAllister 

Wolves in the 

Wall 

Neil Gaiman 

Moon Dragons 

Dyan Sheldon 

Marcy and the 

Riddle of the 

Sphinx 

Joe Todd 

Stanton 

 

Year 5 Core Texts 

 

Term 1 Term 2 Term 3 Term 4 Term 5 Term 6 

      
Town Is By The 

Sea 

Joanne 

Schwartz 

Way Home 

Libby Hathorn 

How To Live 

Forever 

Colin 

Thompson 

The Promise 

Nicola Davies 

The Lost Thing 

Shaun Tan 

Mr Hirota’s 

Phone Booth 

Heather Smith 

 

Year 6 Core Texts 

 

Term  1 Term 2 Term 3 Term 4 Term 5 Term 6 

      

The Golden 

Cage 

Anna 

Castagnoli 

Leo & The 

Gorgon’s 

Curse 

Joe Todd 

Stanton 

Wisp: A Story 

Of Hope 

Zara Fraillon 

The Moth 

Isobel Thomas 

The Fox 

Isobel Thomas 

Rose Blanche 

Ian McEwen 

 

 

Books are reviewed every two years to ensure that they are appropriate and to ensure children 

are reading across a range of genres and authorial voices; due consideration is also made to 

the need of ensuring our students are given access to appropriate literary capital. 
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Planning 

 

Long-term and medium-plans have been drawn up to support 

teachers, ensure coverage and embed consistency. These are 

kept on Sharepoint, along with copies of all key documents. 

 

 

 

 

 

 

 

 

 

The long-term plans map out the outcomes for a book, including additional opportunities for 

writing should time allow. 

Example – Y6 LTP 
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The Medium-Term plans are far more comprehensive. They indicate how the phases 

build to each writing outcome, indicate key strategies and list essential vocabulary.  

 

The focus for the weekly discrete grammar sessions, as well as coverage for spelling and 

handwriting, is also mapped out. All expectations, coverage and outcomes are taken from 

the National Curriculum and build progressively so that children leave Year 6 ready to meet 

the challenges of Key Stage 3. 

 

Consideration has been made for the lowest 20% of attainers, and modifications suggested.  

 

As part of our Quality Assurance cycle, books are regularly checked to ensure this progression 

and coverage is in place. 

 

Example KS1 

MTP – Year 1,  

Autumn 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Example KS2 

MTP – Y5, 

Autumn 
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Short-Term Planning 

 

Before starting their planning, teachers must look closely 

at the medium-term plans and work through a process 

that will allow them to be clear about each stage of 

learning, and what needs to be done to support 

children’s understanding of the text. 

 

This process can be seen through the following example, 

taken from Year 5’s Term 1 planning for their text, Town 

Is By The Sea. 

 

To start with, teachers take the structure for the unit from 

the medium-term plan and record these on the Phases 

Circles:  

 

 

 

 

 

 

 

 

Once coverage has been clarified, teachers look more closely at the text. First, they prepare 

for meaningful book talk by thinking closely about the context and the content of the book. 
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From this, they then dig even deeper into the text. First of all, they map its features out 

against the structure, using the boxing-up pro-forma: 

 

 
 

Lastly, they examine the text for examples of different grammatical terms, so they are on-hand 

for teaching, exemplification and displays: 

 

 
 

With this preparation completed, they are now equipped to plan their lessons using the short-

term plan format: 
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Assessment In Writing 

 

Whilst there is no formal assessments in writing, ongoing judgements are made on a regular 

basis. In Years 1, 3, 4 and 5, these are standardised against the key performance indicators 

found in the Teacher Assessment Criteria. Once a year, all teachers participate in Trust-wide 

moderation, led by an external moderator; end-of-year moderation also takes place with the 

Senior Leadership Team. 
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In Years 2 & 6, statutory assessment criteria is applied. 
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Grammar In Writing 

 

To support the progression of grammar as mapped out in the Medium-Term Plans, TiLA has 

produced a series of documents identifying how different features should be built upon from 

year to year. This will ensure that high expectations are maintained and children’s use of 

language is developed at an appropriate pace. 
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Assessing Primary Writing 

 

All of the above is supplemented by use of Assessing Primary Writing (APW), where each year group 

undertakes a ‘cold’ write from a prompt once a year, following the calendar laid out on the No 

More Marking website (https://www.nomoremarking.com/). Members of staff are then allocated as 

judges and the work is uploaded for comparative judgement. From this, a report is generated and 

analysed alongside teacher judgements to check for accuracy. 

 

Grammar 

At BLC, we recognise that children’s use of grammar and children’s application of grammar do not 

always align, and that children’s development of metalanguage can often lag behind their use of 

grammatical features. In order to close this gap by the end of KS2, grammar is taught discretely and 

through application.  

 

To this end, there is a half-hour session dedicated to discrete grammar teaching weekly, in all year 

groups. A range of resources can be used in these sessions, taken from a variety of sources such as 

the CGP workbooks, the Grammarsaurus website (for which a subscription has been purchased) 

and the Jumpstart Grammar books by Pie Corbett. Teaching from this range ensures that the lessons 

remain active and keep children engaged. 

 

Coverage is mapped out on the medium-term plans and follow the expectations of the National 

Curriculum; further progression documents developed by Trust In Learning Academies (TiLA) are 

used to maintain high expectations in grammatical application. 

 

Spelling 

 

The Medium-Term Plans have mapped out coverage of the spelling rules taught by the RWI Spelling 

programme.  

 

In EYFS and KS1, the focus is on spelling as per the Read Write Inc programme, alongside the 

common exception words (‘red’ words) for each year group. 

 

In KS2, spelling is taught discretely through RWI Spelling for 15mins every day. The programme follows 

the National Curriculum Spelling appendix.  

 

The teaching of spelling should be pacy and active, and should explicitly teach the children the 

sounds and letter patterns, as well giving the children an opportunity to memorise the words. 

 

Ensuring Good Spelling in Writing 

 

Pupils need to understand that words are made up of individual sounds. Once they have 

understood this they need to be given the opportunity to manipulate the sounds to make blended 

sounds and words. Only then can the process of decoding and encoding begin. For effective 

reading, learners need to decode using phonemic knowledge together with a range of other 

strategies to deal with exception words. For the process of writing, learners need to understand the 

converse approach – that of encoding individual phonemes. 

 

Good teaching will encourage children to manipulate sounds, practising encoding strategies whilst 

using the spelling principles taught. Modelling good spelling practices (e.g. within a shared or 

modelled writing task) is essential to encourage learners to apply the principles.  Pupils should also 

develop the use of dictionaries and other tools to check their spelling and to realise when there are 

word and spelling choices.  

https://www.nomoremarking.com/
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Good writers should draw on a range of spelling strategies in their work, such as:  

• recalling words from memory.  

• using sound-letter and phoneme knowledge to work out words.  

• using knowledge of root words, prefixes and suffixes.  

• using spelling rules and conventions.  

• trial and error/visualisation – writing the word to check if it looks right.  

• linking known words or parts of words.  

• using supporting materials, such as dictionaries, phoneme mats and alphabet code charts.  

• using spelling journals as an aide memoire.  

 

In writing sessions teachers need to deliberately teach and provide time for pupils them to review 

writing, proofread it and edit it if necessary. A suggested stepped approach for reviewing spellings 

is: 

 

1. Initially ask the children to say the word they have written in its entirety. 

2. Secondly, the children need to be asked to decode the word they have written phonetically, if 

possible.  

3. Then ask the children to blend the sounds and say the word that they have written. Where the 

word is not phonetically decodable, they need to be reminded to use one of the other 

strategies that they have been taught (e.g. visualisation, recalling from memory, use of 

phoneme mats) to check if they think the word is spelled correctly.  

4. They should be asked if the word they have written is the word they intended or if they have 

created a different word.  

5. If they think the word is not what they intended they should be encouraged to change it.  

 

A positive approach here is essential so as to preserve self-esteem and encourage them to try again. 

6. Young children can initially struggle to correct individual letters within words and it is often easier 

to ask them to cross out the whole word and try again. As children develop self-esteem in their ability 

to spell they can be encouraged to correct letters within words. 7. Finally, it is often helpful for 

children to ask a peer to read their work and check that what they have read is what they intended 

to write. 

 

Handwriting 

 

At Bridge Learning Campus, we deliberately teach our pupils to be proud of their handwriting and 

take particular care in our teaching of cursive handwriting style. Handwriting is a basic skill that 

influences the quality of work throughout the curriculum and therefore mastery of this skill is crucial. 

By the end of Key Stage 2 all pupils should have the ability to produce fluent, legible and, eventually, 

speedy joined-up handwriting, and to understand the different forms of handwriting used for 

different purposes.  
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Our intention in our discrete handwriting lessons is to make handwriting using a cursive 

script an automatic process that does not interfere with creative and mental thinking – thus 

preventing cognitive overload in writing sessions.  

 

We aim: 

• to develop a neat, legible, speedy handwriting style using continuous 

cursive letters (pre-cursive in EYFS), which leads to producing letters 

and words automatically in independent writing. 

• to establish and maintain high expectations for the presentation of 

written work. 

• for pupils to understand, by the end of Year 6, the importance of neat 

presentation and the need for different letterforms (cursive, printed 

or capital letters) to help communicate meaning clearly.  

 

Our expectations: 

• All teaching staff are required to model the school agreed cursive script (below) in all their 

handwriting, whether on whiteboards, displays or in pupils’ books appropriate to the stage 

children are working at.  

• Handwriting formation should be displayed at the front of all classrooms for children and staff to 

use as a reminder.  

• We must have consistency of handwriting expectations and style throughout the school. Pupils 

should experience coherence and continuity in the learning and teaching of handwriting 

across all school years and must be encouraged to take pride in the presentation of their work.  

• Formal teaching of handwriting will be carried out regularly and systematically to ensure age 

related expectations are mastered by all children.  

• Handwriting is a cross-curricular task and will be taken into consideration during all lessons – 

again consistency is key, children should be asked to present to the same high standards at all 

times.  

• Children will work progressively through the agreed writing materials, appropriate to the stage 

they are at in their development, in-line with the agreed progression within gross and fine motor 

control document.  

• Children will move progressively through the different writing materials once they have fully 

mastered the use of each and the expected standard for their age. Thus: 

 

End of EYFS End of KS1 End of LKS2 End of UKS2 

Tripod grip 

HB pencil 

HB pencil Handwriting pen Fountain Pen 

 

 

Securing the tripod pencil grip  

 

If we want children to be enabled and successful writers then using the correct pencil grip should 

not be a barrier. Upon entry to Reception, we use a ‘Baseline assessment’ to understand what stage 

of pencil grip each child is on entry; this information is used to ensure that progression towards the 

tripod grip is planned and enacted through deliberate teaching of the tripod grip through adult 

modelling each and every time we model writing and 

through scaffolding and correction when our pupils write.  

 

In order to ensure that our pupils have the physical strength 

and dexterity to hold a pencil in the correct way, we teach 

daily funky fingers sessions in Reception until nearly every child 
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can do this. After this point, this becomes an intervention for those who have not achieved 

it until they do.  

 

Key Features of a Handwriting Session  

 

Handwriting should be taught at the beginning of every writing session, following the sound 

mapping found in the medium-learn plans. As noted below, the handwriting must be modelled first 

by the teacher so that the children know precisely what is expected of them. Whilst they are writing, 

teacher feedback focuses on how the children are sitting, their posture at the table, their pen grip 

and how they are forming each letter. 

 

This being the case, the teaching of handwriting requires the same level of detail in planning, 

preparation and delivery as every other session we teach in school. Children are explicitly taught 

how to form and join letters using lead ins/ outs. Likewise we use our ‘I do, you do, we do,’ to clearly 

model the expectations. By modelling what is expected and how it will be done, teachers are able 

to track what pupils are doing and intervene as needed to secure high rates of success. 

 

In order to achieve this the following are ‘active ingredients’ of effective sessions:  

 

• Discrete session: Teaching the skill in isolation means that children are only t about the 

handwriting. Handwriting sessions require children to sit at their tables and work in their English 

books so they are using the same writing paper that they will in their writing books. 

 

• Explicit instruction: Teachers must model to the whole class the joins and letter formation; 

children will then practice this whilst the teacher helicopters around to scaffold and provide in 

the moment feedback to individuals to move them on at the point of delivery 

 

• Context: Teachers will use the sounds that are being taught in phonics (EYFS/ Year 1) or in the 

medium-term plans (which are based on RWI) as the context for teaching handwriting. This 

enables the pupils to practice formation discretely within a context that is familiar. 
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Writing Book Progression at BLC
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Appendix – Early Years Fine Motor Skills Progression 

 

 
 

What will it look like in the classroom?  

 

• All children’s pencil grip is assessed and reviewed on a visual tracking system displayed in the 

classroom.  

 

• Planning will reflect targeted provision for groups and individuals. This could be in the form of 

daily whole class sessions, group activities, individual targeted activities and within the daily 

continuous provision.  

 

• All adults will know the current level of attainment for all children and what next steps are 

needed to enable them to make progress in developing an effective tripod pencil grip. 

Consider the height in which the activity will be executed e.g. standing for whole body 

movements, sitting at a table, kneeling on the floor, lying down 

 

 

Areas within continuous provision to consider when planning your ‘Funky Finger’ activities, both 

indoors and outdoors:  

• Water 

• Threading 

• Mark making (dry and wet)  

• Hammering  

• Weaving  

• Pincer grip  

• Construction  

• Loose parts 

• Pegs and bands  

• Sand (wet and dry)  

• Malleable materials 
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Stages In Pencil Grip Development 
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Activities to Support Children to Demonstrate The Palmar Supinate Grip  
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Activities to support children to demonstrate the Digital Pronate Grip 
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Activities to support children to demonstrate the Inverted Tripod Grip 
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Activities to support children to demonstrate the Triangulation or Tripod Grip 

 

 

 

 

 

 

 

 


